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o all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 29 April 2026 at 05:33 PM by Amanda Joyce (Principal)

« As executive officer of the school council, | attest that this 2025 Annual Report to the School Community has
been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 29 April 2026 at 05:41 PM by Amanda Joyce (Principal)
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How to read the Annual Report

What does the About Our School commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s
performance over the previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’'s geographic location,
size and structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on
highlights related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan,
and efforts to improve student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?
The Performance Summary includes the following:
e School Profile
o student enrolment information
o the school’s ‘Student Family Occupation and Education’ category
o responses to the General Satisfaction area of the Parent/Caregiver/Guardian Opinion Survey
o school staff responses to the School Climate area of the School Staff Survey
e Learning
o English for Teacher Judgements against the curriculum
o Mathematics for Teacher Judgements against the curriculum
e Engagement
o how many exiting students go on to further studies or full-time work
o how many Year 7 students remain at the school through to Year 10
o average absence days per student

Key terms used in the Performance Summary are defined below:

NDP and NDA

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example,
very low numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA'’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There
may be no students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department
also recognises unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools
that changed school type recently, where school-to-school comparisons are not appropriate.

What is the ‘Towards Foundation Level Victorian Curriculum’?
The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.
The
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The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels
AtoD'.

‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs.

‘Levels A to D’ are not associated with any set age or year level that links chronological age to cognitive progress (i.e.,
there is no age expected standard of achievement for ‘Levels A to D’)
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About Our School

School context

SCHOOL VISION

Graduates of Victorian College for the Deaf are literate, critical thinkers who leave our college as
autonomous young adults with viable pathways. We value deafness from a cultural perspective
and invest in the learning of Auslan and English. How we teach, what we teach and having Deaf
and hearing staff across the college teach deaf and hard of hearing students makes our college
unique.

MISSION - “Utmost to the Highest”

Our mission is to provide deaf students with an education that enables agency for choices in life,
and to lift the educational outcomes of students beyond the global norms of Deaf Education. We
believe effective communication, celebrating success, and rigorous, quality teaching with high
expectations for every child will enable our students to reach their full potential. We acknowledge
we cannot do it alone. Itis only in rich partnerships with families and the wider community that our
students will be supported socially, emotionally, and academically.

SCHOOL VALUES
Staff at Victorian College for the Deaf, VCD, adhere to the Department of Education values of:

e Responsiveness: We respond in a timely way with our best work.

¢ |ntegrity: We are honest, ethical and transparent.

Impartiality: We behave in the best interest of our school community by making fair and
objective decisions.

Accountability: We hold ourselves and others to account for the work we do.

Respect: We value others and accept their differences.

Leadership: We are genuine, supportive and do the right thing.

Human Rights: We uphold and respect the rights of others.
Our College values are respect, responsibility, resilience pride and learning.

¢ Respect: allow others to learn, follow teacher's instructions, take pride in my work, respect
the opinions of others, keep our school clean, be inclusive of others, use good manners,
show care for school and others property.

¢ Responsibility: take care of my belongings and school property, bring the required
materials to class, arrive to class on time and ready to learn, play in a safe way, and care
for others.

¢ Resilience: try to solve problems, have a go, celebrate successes, accept consequences
for my actions, be patient with others, challenge myself, try new things, and be the best |
can be.
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¢ Pride: care for our buildings, equipment and resources, be proud of my work, share ideas,
keep our school and grounds clean, use areas appropriately, represent the school with
respectful behaviour, wear the VCD uniform, and be a positive role model.

¢ Learning: attend school regularly, arrive to class on time, ask for help, watch and listen to
what people have to say, use my initiative, try new experiences and show trust in others.

SCHOOL SIZE and STRUCTURE

In 2025 we started the year with 60 students increasing to 64 students enrolled by the end of
2025. They were from Foundation - Year 12. We structured our College into three sub schools:
Primary F-6, Middle Years 7-9 and Senior Years 10 -12.

We had 39 staff equating to 31.78 full time equivalency. The staffing profile was made up of a
Principal and Assistant Principal (2.0 FTE), 1 leading teacher (1.0 FTE), 13 teachers (10.5 FTE), 2
Speech Language Pathologists (2.0 FTE), 1 staff member shared the roles of Mental Health
Practitioner (0.4FTE) and Family Engagement & Wellbeing Leader (0.4 FTE), 1 Nurse also with
the role of NDIS Navigator (0.9 FTE), 13 in-class education support staff (9.66 FTE), providing
learning and student well-being support, 6 Education support staff non-teaching (4.92 FTE)
inclusive of the Business Manager, IT Manager, Special Technician and Office staff. The College
was also allocated by the Department of Education an Inclusive Outreach Coach role linked to the
Disability Inclusion Plan. This role is a full-time lead teacher role based at VCD but working in
other schools supporting the Inclusion agenda.

Victorian College for the Deaf, first established by Frederick J Rose in 1860, is the only F-12
College of its kind in Australia. We are centrally located in Melbourne on St Kilda Road and High
Street with our grounds boasting a vibrant heritage garden. Our site is on Crown Land under a
"King's Caveat" defining use of the land specifically for the education and care of deaf children.
We attract students from across Melbourne, regional and rural Victoria, and interstate. To enroll,
students must meet the eligibility criteria for a deaf education setting as defined by the Department
of Education. We continue to be proud of our student growth data and the two established social
enterprises, Tradeblock Cafe and Urban Block. Urban Block aligns with and enables an authentic
learning experience in Deaf space based on applied learning principles via a Year 12 qualification
course, centered around horticulture. Tradeblock also enables the same experience for our
students in a cafe/hospitality setting.

Our $10M school improvement project remains a transformative step forward for our College, and
while it was delayed due to ongoing lease negotiations with Deaf Children Australia, we remained
fully committed to moving this project forward. The Victorian Schools Building Authority
represented the Minister of Education and as such, Victorian College for the Deaf, throughout the
lease negotiations with Deaf Children Australia. The new lease was agreed upon at the end of
June. We are delighted that the focus between the Victorian Schools Building Authority and Deaf
Children Australia can now be on building the new spaces for our college. The new spaces will
significantly enhance our ability to deliver the Victorian Curriculum and provide even greater
opportunities for our students. We are energised by the vision for the future and look forward to
sharing these exciting developments with our community. This project meets the original intent of
the use of our dedicated Crown Land under the existing "King's Caveat", to ensure the land is
exclusively used for the education and care of deaf children.

The socio-economic profile of our college has evolved, with a growing number of families facing
financial disadvantage with our SFOE band sitting at 'moderate’. Our Parent Satisfaction score is
pleasingly above the state average, with a score of 95.2 %, this is a strong and positive
endorsement of General School Satisfaction. Our School Staff Survey reflects a strong
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endorsement of positive school climate at 92.7 %, and again our staff satisfaction exceeds the
state average. We are committed to ongoing engagement with families and continuing to build
strong, supportive relationships within our community.

Progress towards strategic goals, student outcomes and student
engagement

Learning

While we see promising progress in student learning and growth, we are mindful of the challenges
some of our more vulnerable learners face, including those with neurodiversity, specific learning
difficulties, and intellectual disabilities. These factors can sometimes create a "ceiling effect,”
where continued growth becomes more challenging. Research shows that at least 40% of deaf
individuals experience multiple comorbidities. When looking at our cohort, multiple disabilities are
experienced by approximately 75% of our students (i.e., dyspraxia, dysgraphia, intellectual
disability, ASD, syndromes with specific phenotypes etc. ). We also recognise that many of our
students have not had comprehensive assessments and often arrive with incomplete diagnostic
profiles. There are many reasons for this (e.g., funding models, access to services, family
choice). Regardless, we are committed to providing tailored support to each learner. As a school
there is a heavy emphasis on evidence-based instructional practices (e.g., the science of learning)
supported by research from multiple disciplines (education, psychology, linguistics etc).

Beyond the sequelae of disability, the majority of our enrolments have all experienced early life
“linguistic isolation” (language deprivation). Whilst the severity of this varies for each student, the
consequences are significant. Primary enrolments at VCD commence their school well behind the
starting line of their hearing peers. A typically developing 5-year-old is expected to have a
vocabulary of approximately 5000 words and the ability to construct full sentence utterances. The
majority of our initial primary enrolments are enrolling beyond 6 years of age, having completed
“Foundation” in their previous setting. In 2025, the documented language skills of these students

M,

ranged from no expressive communication to two-sign phrases (i.e., “go toilet”; “want break”).

In 2025, forty-six percent of our enrolments were primary-aged; fifty-four percent secondary aged
students. Of the secondary, the bulk of students entered secondary education from mainstream
schools or other deaf supported settings. As with our primary enrolments, all of our secondary
enrolments commence their time at VCD many years behind the language and academic
expectations of their hearing/mainstream counterparts. In 2025, our Year 7 enrolments had
‘bespoke’ primary report cards that did not offer information regarding students’ achievements
relative to benchmark expectations or the progression points of the Victorian Curriculum.

Acknowledging the starting point of our primary cohort, we remain committed to our belief that all
students can learn, and we continue to set high expectations for every learner. Our priority is to
foster first language development to ensure every student has the foundation for continued growth
and success. A priority focus on entry to VCD is developing language skills. We are racing the
clock given the critical period for language development and recent research demonstrating the
impact on different linguistic subsystems being 'closed off' at 5 years, at 7-8 years, and at
approximately 11 years of age. For students in secondary, we focus on lessening the academic
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gap between our students and their counterparts. For the majority of our secondary students, the
notion of ‘closing the gap’ (in the time available to us) is not feasible.

English

Data for 2025 reflects the efforts to address first language acquisition and early literacy skills in
both our primary and secondary cohorts. The presentation of results does not differentiate
reading, writing, or speaking and listening strands, rather a composite score. The data reflects
the variation in skills and abilities of our enrolments. It is pleasing to note the achievements of
students presenting at years 4.0 — 7.5 of the curriculum. For these students that have crossed
from “learning to read to reading to learn”. When examining progression points over the 12 month
period, approximately 50% of students made 6 or more months' worth of growth across the 3
strands of the English curriculum.

Mathematics

Our maths data shows a bimodal distribution with peaks at F — F.5 and 3.0-3.5. It is pleasing to
note also the outlier data of achievement at 6-6.5 of the Victorian Curriculum. In 2025, 73% of
students demonstrated 6 months' or more of growth in the maths progression point achievement;
33% of students demonstrated 12 months growth for 12 months of teaching. This surpasses
traditional expectations of deaf learners, where deaf learners usually learn 3-4 months in a 12
month period. The main issue impacting on student growth is once again linguistic isolation and
/or language disorders. As maths progresses through the year levels, the language-based
demands and written language requirements become more strongly evident. However, with our
dedicated focus on language/literacy, as literacy skills align more closely with grade level
expectations, Deaf students’ maths progression is expected to align with chronological grade-level
expectations.

Wellbeing

The wellbeing team at VCD is led by our accredited mental health social worker. The team
continues to support students using a multi-tiered approach from whole of cohort approach
through to small group and 1:1 supports. The team is proactive in collaborating with all staff,
families and relevant external agencies.

In 2025, on offer across the College, were tier one programs relating to schoolwide positive
behaviour support; student and family resilience programs; the school community learning about
five ways to wellness; Family Auslan; a Positive Deaf Role Models program, and strengths-based
learning opportunities. As a whole college, VCD celebrated diversity and inclusion with special
events during Harmony week, Reconciliation events, NAIDOC week, Wear it Purple Day and RU
OK day.

Our tier two interventions were focussed on strengthening wellbeing and mental health through
building social connections, learning about positive friendships and kindness; and gaining agency
and confidence through skill development. Initiatives included, continuing a gardening club,
offering social skills development in smaller groups; the trial of the Smiling Minds approach in
primary years literacy classes; career discovery workshops; and the inclusion of our wellbeing
leader in primary or middle years RRR classes when appropriate. In addition, the secondary
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school camp, and the secondary partnership with Victoria Police, the DASH program have
contributed to greater sense of resilience, community connection and personal capability for our
students.

The Mental Health in Primary Schools funding has enabled whole of primary programs to be
delivered with a proactive lens on learning about and understanding mental health. A particular
focus in 2025 was on how strong relationships and social connections create enriched mental
health and resilience. One such initiative has been a learning series on “What is a good Friend?”.
This highlighted behavioural and attitudinal practices primary children can adopt to create positive
friendships. Another initiative was the Deaf grandparents working alongside primary students in
gardening activities. A further example of building hope, resilience and social connection was
through enabling young deaf students and their families to learn about growing up deaf, through
a guest speaker series featuring accomplished Deaf professionals. Throughout the year, our
MHIPS leader provides frequent consultation with teaching teams on mental health issues as they
arise.

One of the ways secondary students in Victoria provide feedback to their school about their
wellbeing as a cohort is by responding to the Department of Education's survey instrument, the
Attitudes to School Survey, AtoSS. The student response to the AtoSS now, solely, determine
VCD's School Performance Report. The report should be read with caution since the validity of
the data is somewhat vulnerable. VCD staff and students will continue to work with the DE survey
team to further edit and refine the presentation of questions in the AtoSS to strive to achieve a
survey that is fully accessible and valid for our students at VCD and across the state of Victoria.
Once again, we are proudly influencing systemic change for the deaf and hard of hearing learner
in Victoria. Prior to DE changing the criteria and categories for the School Performance Report,
VCD was proud to declare, for three years in a row, our School Performance Report continued to
identify our College as a school of INFLUENCE, 2022 — 2024, and a system leader.

The Department of Education, DE, has changed the School Performance Report. We are
identified in the DE as a Specialist school and as such, DE has decided Specialist schools will
only have a school performance report on wellbeing.

The wellbeing report focuses on measures from the Student Attitudes to School Survey, AtoSS
and student attendance. This has historically been a challenge for VCD due to survey accessibility
and barriers for deaf and hard of hearing students. About three years ago, we initiated a
collaboration project with the DE survey team to create an accessible AtoSS for our students. This
project is now implemented and under review for further refinement. Students trialled the AtoSS
Auslan accessible version in 2025 however the Auslan survey did not match the paper version of
the survey which again impacted the data. VCD continued collaborating with the survey team and
has addressed this in readiness for the 2026 cycle.

Regardless of the AtoSS data's vulnerability, it still provides useful insights to the broad areas of
focus for our ongoing work.
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Engagement

We are disappointed with our 2024 and 2025 student absence data. There are many reasons for
a student not being able to attend school.The performance Summary data attached refers to
statewide data. From analysis of our attendance Pulse data it appears that absence across the
college was 27.4 days. We are tracking similarly to the stae average

The most common reason by parents who reported their child's absence in 2025 was either
illness, medical appointments or extended family holidays. To address the increase in number of
days absent we have written an attendance goal in each student's Individual Education Plan.

Supporting this work will be further education for parents using the resources provided by DE to
highlight how 'x' number of days absent each year can equate to years of missed schooling over
13 years in primary and secondary school. In addition in every students Individual Education Plan
(IEP) is an attendance goal of 95%. In IEP meetings the importance of attendance is discussed
alongside interrogation of the current absence data.

Improving attendance at school remains a key focus of our daily work.

Other highlights from the school year

There was much to celebrate this year.

We began the year with a family barbeque which is always a highlight at the start of our school
year. A large number of new students and their families were in attendance.

The secondary students 5 day camp program was an opportunity for students and staff to
maintain our learning program off site with Rubicon Outdoor School. The rich partnership with
Rubicon Outdoor School has significantly enriched the teaching of the Personal and Social
Capabilities curriculum. Students showed a great deal of growth and resilience building their
independence and confidence for life beyond the school years.The primary students in the same
week shared many off site learning experiences visiting key sites around Melbourne.

Our swimming program ran throughout term 1 and 4 for the whole school and our partnership with
Science Centre of Excellence at the Science Gallery, University of Melbourne, enriched applied
learning opportunities for our secondary students.

Our primary sign choir performed at the Principal Association of Special Schools conference and
we were incredibly proud of our extended sign choir who were a featured artist at the 2025
Victorian State Schools Spectacular held at John Cain Arena and featured on Channel 7.

A new partnership began with Virtual Schools Victoria, VSV. Senior students studying a Victorian
Certificate of Education, VCE pathway, enrolled in subjects with VSV while Victorian College for
the Deaf, VCD, staff provided access and tutoring support as required. The VCD students came
to VCD every day for schooling and either logged on to join VSV classes or continued their
learning on site at VCD in our senior classes at VCD. Each VCD student received awards from
VSV for high achievement. We are very proud of these students as they continue forward into
their final year of study in partnership with VSV.

The
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Our VCE Auslan students proudly put us on the top performing ATAR study score for VCE
schools with their 2025 results.

We are also very proud of the many staff who were asked to give professional presentations
throughout the year to colleagues in the Department of Education. This is because at VCD, the
Department of Education is acknowledging us as leaders in education and also specialist leaders
in deaf education. The key highlights were being accepted to deliver two presentations at the
International Congress for Educators of the Deaf, ICED, in Rome and having a teacher be
nominated for, short listed and then win Secondary School Teacher of the Year at the 2025
Victorian Education Excellence Awards, VEEA, night. The VEEA night was a prestigious event
with the award presented to our VCD teacher by the Minister of Education, the Honourable, Ben
Carroll, MP.

In addition the Inclusive Education Scholarships Unit conducted and filmed a case study at VCD
showcasing our practice and pedagogy titled 'Victorian College for the Deaf (VCD) - Explicit Direct
Instruction'. This clearly demonstrated our leadership in Deaf Education best practise.

Student and staff achievement at Victorian College for the Deaf has truly been exceptional in
2025.

Finally, our partnerships with other Deaf organisations continue to flourish. In particular, VCD was
featured in a Deaf Connect publication and video for being a place that champions 'Deaf Space'.
The evidence behind the importance of maintaining Deaf Space for positive wellbeing and healthy
mindset for deaf people is acknowledged in the field of mental health. We are grateful to our Deaf
community who give of their time and talents to engage with us to deliver rich outcomes for our
students.

Financial performance

Victorian College for the Deaf maintained a stable financial position in 2025 due to the consistent
funding based on fixed enrolment number. Guided by the School Strategic Plan and 2025 Annual
Implementation Plan, which prioritised targeted funding for key programs and initiatives. The
Financial Performance and Position report shows a net operating deficit of $1,156,069. End-of-
year available funds totalled $685,816, largely carried forward from a donation received in 2017.

In 2024, the College committed an additional $1.6 million to the School Improvement Project, and
in 2025 was paid directly to the Victorian School Building Authority (VSBA) with support from a
Credit to Cash transfer of surpluses from previous years. The project is being delivered throughout
2026 and into early 2027, supporting long-term facility improvements and educational outcomes.

Revenue from onsite programs, including Tradeblock Café and the Urban Block project, will be
reinvested into program materials, employment of Deaf Community members, and student work
experience wages.

In 2026 there will be a larger cohort of students in year 12 therefore financial commitments to
Auslan interpreting for students will be significantly higher than previous years as to allow
communication access for students partaking in studies in programs external to the college.
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For more detailed information regarding our school please visit our website at
https:/lwww.vcd.vic.edu.au/
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PERFORMANCE SUMMARY

The Performance Summary for government schools provides an overview of how this school is contributing to the
objectives of the Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing
this information with parents and the wider school community helps to support community engagement in student
learning, a key priority of the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile

A total of 60 students were enrolled at this school in 2025, 30 female and 29 male. 55% had English as an additional
language and NDP were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile

The overall school’s socio-economic profile is based on the school’s Student Family Occupation and Education index
(SFOE). SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment
characteristics of the parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-
Medium, Medium and High. A ‘Low’ band represents a low level of socio-educational disadvantage, a ‘High’ band
represents a high level of socio-educational disadvantage. This school's SFOE band value is Medium.

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual
Parent/Caregiver/Guardian Opinion Survey. Percent endorsement indicates the percent of positive responses (agree or
strongly agree) from parents who responded to the survey.

2025

% positive endorsement General School Satisfaction School 95.2%
(Parent/Caregiver/Guardian Opinion Survey)

Similar schools 88.2%

State 86.9%

School Staff Survey

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey. Percentage
endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the
survey.

2025

% positive endorsement School Climate (School Staff Survey) School 92.7%
Similar schools 69.2%

State 68.0%
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LEARNING

Teacher Judgement of student achievement English

Percent of results at each achievement level in English

13 | Department of Education

2025
A School 1.5%
B School 3.6%
Cc School 8.0%
D School 15.3%
0.5 School 15.3%
F-F.5 School 22.6%
1.0-1.5 School 10.2%
2.0-2.5 School 7.3%
3.0-3.5 School 10.2%
4.0-4.5 School 2.9%
5.0-5.5 School 1.5%
6.0-6.5 School 0.0%
7.0-7.5 School 1.5%
8.0-8.5 School 0.0%
9.0-9.5 School 0.0%
10.0-10.5 School 0.0%
11.0-11.5 School 0.0%
N/A School 0.0%

Teacher Judgement of student achievement Mathematics
Percent of results at each achievement level in Mathematics

2025
A School 0.0%
B School 6.5%
Cc School 10.9%
D School 6.5%
0.5 School 15.2%
F-F.5 School 23.9%
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1.0-1.5
2.0-2.5
3.0-3.5
4.0-4.5
5.0-5.5
6.0-6.5
7.0-7.5
8.0-8.5
9.0-9.5
10.0-10.5
11.0-11.5
N/A

School
School
School
School
School
School
School
School
School
School
School
School

2025
10.9%
6.5%
17.4%
0.0%
0.0%
2.2%
0.0%
0.0%
0.0%
0.0%
0.0%
0.0%
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ENGAGEMENT

Students exiting to further studies or full-time employment

Percentage of exiting students going on to further studies or full-time employment.

2024 4-year
average
% of students exiting to further studies or full-time School NDP 35.3%
employment
Similar schools 50.2% 49.6%

State s15% [ | 812% |

Student retention

Percentage of Year 7 students who remain at the school through to Year 10.

4-year

2025 average
Real retention rate School 50.0% 63.3%
Similar schools 50.0% 63.3%

State 688% [ -

Average absence days per student

Absence from school can impact on students’ learning. Common reasons for non-attendance include iliness and
extended family holidays.

2025 4-year

average
Prep - 6 State 215
Year 7 -12 State 30.2
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FINANCIAL PERFORMANCE AND POSITION

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE
YEAR ENDING 31 DECEMBER 2025

Financial figures are as of 19 March 2026.

Revenue Actual
Student Resource Package $3,068,481
Government Provided DET Grants $1,128,539
Government Grants Commonwealth $11,457
Government Grants State $0
Revenue Other $76,288
Locally Raised Funds $204,273
Capital Grants $0
Total Operating Revenue $4,489,038
Equity Actual
Equity (Social Disadvantage) $20,640
Equity (Catch Up) $0
Equity (Social Disadvantage - Extraordinary Growth) $0
Equity Total $20,640
The equity funding reported above is a subset of the overall revenue reported by the school.

Expenditure Actual
Student Resource Package' $3,515,232
Adjustments $0
Books & Publications $1,509
Camps/Excursions/Activities $18,097
Communication Costs $15,493
Consumables $29,854
Miscellaneous Expenses? $1,620,719
Agency Staff $0
Professional Development $3,883
Equipment/Maintenance/Hire $53,177
Property Services $46,241
Salaries & Allowances?® $79,594
Support Services $101,072
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Expenditure Actual
Trading & Fundraising $99,558
Motor Vehicle Expenses $2,646
Travel & Subsistence $4,988
Utilities $53,044
Total Operating Expenditure $5,645,107
Net Operating Surplus/-Deficit ($1,156,069)
Asset Acquisitions $0

1 Student Resource Package Expenditure figures are subject to change during the reconciliation process.
2 Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

3 Salaries and Allowances refers to school-level payroll.
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FINANCIAL POSITION AS AT 31 DECEMBER 2025

Funds Available Actual
High Yield Investment Account $653,844
Official Account $31,972
Other Accounts $0
Total Funds Available $685,816
Financial Commitments Actual
Operating Reserve $354,979
Other Recurrent Expenditure $7,520
Provision Accounts $0
Funds Received in Advance $0
School Based Programs $250,000
Beneficiary/Memorial Accounts $0
Cooperative Bank Account $0
Funds for Committees/Shared Arrangements $0
Repayable to the Department $0
Asset/Equipment Replacement < 12 months $15,000
Capital - Buildings/Grounds < 12 months $80,000
Maintenance - Buildings/Grounds < 12 months $80,000
Asset/Equipment Replacement > 12 months $0
Capital - Buildings/Grounds > 12 months $0
Maintenance - Buildings/Grounds > 12 months $0
Total Financial Commitments $787,499

All funds received from the Department of Education, or raised by the school, have been expended, or committed to
subsequent years, to support the achievement of educational outcomes and other operational needs of the school,
consistent with department policies, School Council approvals and the intent/purposes for which funding was provided or
raised.
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